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Sinee the dawn of civilization, music has been an integral part of 
social and cultural life of the human beings. Music, in one guise 
or another, permeates every human society. Throughout history, music 
has been an important adjunct to ritual and drama, and has been created 
with a capacity to reflect and effect human emotions. Various musicologists 
and psychologists acknowledged that music is a powerful source of making 
all round development in the personality and intelligence of human beings. 
The implications of the uses of music in psychotherapy, education and 
advertising, testify to a faith in its power to effect human behavour, 
particularly of the young school going children. 


It is now a well known fact that a large number of mentally 
handicapped children exist in the general schools. In a survey conducted 
in Simla in Himachal Pradesh, it was found that about 20 to 24 per cent 
of the total population of school going children are slow learners which 
include even the border line cases while 3 to 4 per cent are severely mentally 
retarded or handicapped children. Slow learners and ‘Educable Mentally 
Retarded,’ need special care, attention and training without which they 
feel themselves neglected in the school and at home. Such children can be 
brought to the level of average children by providing them special education, 


may be through music. 


Mentally Handicapped Child 


It is utmost essential to identify a mentally handicapped child so that 
the effect of music education can be studied with proper care and in the 
systematic way. Various psychologists have put forward different defini- 
tions of the mentally handicapped child but the generally accepted defini- 
tion has been provided by Kirk (1970) which defines a mentally handicapped 
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child as “the one having sub-average intelligence and intellectual function- 
ing and hence finds it difficult to cope with the performance of regular grade 
levels.” 


According to British Joint Committee on Mental Deficiency, the term— 
mental retarded child is used in a broader sense to include all those whose 
educational progress from whatever cause, has been slower than that of 
an average child of the same chronological age (The New Encyclopaedia 
Britannica, Volume IX, 1973-74). 


Mentally handicapped child meets obstacles to development when 
in competition with the average child. Studies have shown that when 
mentally handicapped children are assigned to regular grades without 
special provisions being made for them, they tend to be isolated and rejected 
by their normal/average classmates. Since their experience in schools tend 
to be that of failure, mentally handicapped pupils are in danger of develop- 
ing emotional maladjustment in the school and at home. The school 
programmes and educational curriculum in vogue are generally for the 
average pupil where the bright and gifted students are able to slide along 
but the retarded child is forced to face failure and thus experiences feelings 
of frustration. In a school situation of this kind, the slow learners feel that 
they are and will be a failure in life, their ambitions are ignored, uncared 
and unattended and they are led to believe that they can never succeed. 


Children of this catagory feel themselves as neglected part of society 
and thus may suffer from many complexes viz. lack of self-control, poor 
judgement of self-understanding, inferiority complex, frustration, etc., 
therefore, they usually display impulsive behaviour, emotional instability, 
excitability, depression and apathy. Apart from this, they are slow lear- 
ners and possess low degree of intelligence as compared to average children 
of the same age. Such children due to having low intelligence, are not able 
to cope with the performance of regular grade level and so remain as such 
i they lag behind the average child in adjustment at school and at 

ome. 


In general, behaviourally mentally handicapped children at school 
are considered to be discipline problems, truants, inattentive, lazy and show 
proneness to delinquency. 


Prof. Brian Klitz (1970) made many useful observations on the identi- 
fications and development of mentally handicapped children. He observed 
that mentally retarded/handicapped children have the same basic needs, 
urges and aspirations as of the normal ones. They desire for social approval, 
personal recognition, prestige and accomplishment, within their own frame- 
work of attainments, and being given the exclusive attention of a teacher’ 
may bring changes in their behaviour and achievements. 
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Music Education 


Musicologists and psychologists have always been trying to use the 
powerful force of music for moulding the character and behaviour of an 
individual. Music is more a subject of character development rather than 
that of education. Music education is fundamental personality development 
and not simply the transmission of certain techniques. Therefore, the aim of 
this education is to promote the development of creative abilities, emotiona- 
lity of perception and social consciousness through aesthetic experiences. 


Musical programmes can be among the most satisfying group activi- 
ties. It provides individuals the opportunity for self-expression through the 
subordination of personal interest for the benefit of the group. This form of 
self-expression is socially acceptable and tends to support the development 
of cooperation within the group. The individual has the opportunity to 
become aware and conscious of his identity and his accomplishments by 
comparing them with those of the group. The listener or the participant 
learns to relate with flexibility to a variety of social institutions. 


Effect of Music Education 


The effect of music on an individual is reflected either as physiologi- 
cal or psychological changes in the human beings. 


Physiological effect of music is exhibited by an increase in the meta- 
bolic activities within the human body. It accelerates the respiration, influ- 
ences the internal secretions, improves the muscular activities and as such 
affects the nervous, muscular and circulatory systems of the listener and 
participant. Singing organizes the individual’s vocal apparatus, improves 
speech and develops vocal-auditory coordination. In the most simplest 
way, the effect is reflected as changes in physical posture of the body which 
may be in the form of movement of hands, fingers and other parts of 
the body. 


The exercises done in music provide the individual a good chance of 
developing better posture and improving walking and running. Farnsworth 
(1967) found that application of music has different effects, like bringing 
physiological changes curing both physical and mental handicapped per- 
sons. The effect of music was found to be significantly better in reducing 
the fatigue and to stimulate the depressed emotions of the handicapped 
subjects under trial. 


Psychologically, most pronounced effect of music is in the behaviour 
and temperament of the individual. Emotions, feelings and thoughts are 
greatly influenced by the powerful force of music. Music activities develop 
imagination and creative thinking. Singing, playing a musical instrumental 
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or rhythmic movements provide better sense of proportion, a finer percep- 
tion and a happier world outlook. Shyness, aggressiveness and many other 
such characters of individuals have been normalized by the music. Mere 
humming of musical tunes may make a person overcome loneliness, 
boredom and provide some encouragement and bravery. 


Przychodzinska-Kaciczak (1970) a scientist of Poland working in 
music reported that—i) emotional experience derived from music has an 
influence on the formation of one’s moral and intellectual ofitlook, ii) 
music activities develop imagination and creative thinking when confronted 
with such challenges as to create simple music etc. and iii) contact with 
music has an influence on the cognitive process, that is, it has the penetrat- 
ing way of cognizing and surrounding world with the help of music on the 
development of the child’s thinking, its role as a source of knowledge and 
deeper understanding of the world, and finally, the significance of music 
as an element in mustering humanism. 


All these effects exhibit a composite or collective effect on the indivi- 
dual and thus it becomes difficult to differentiate between the different 
effects but it is apparent that there is effect of music on the behaviour and 
allied characters of the individual. 


Effect of music has been studied on average students and it has been 
acclaimed as an important tool for bringing some significant improvements 
in the academic field, social adjustment and personal behaviour of students. 
Cyril Burt (1969) has suggested that the capacities of mentally handicapped 
children in musical abilities are as good as that of the average children of 
the same age. Further, music education has been employed as a means of 
improving the academic achievement and social adjustment of mentally 
handicapped children so that they feel themselves a part of the society. 


Music education being a vital force in developing understanding and 
enhancing the aesthetic, emotional and spiritual values, aims at all round 
development of an individual. Remedial measures applied as music educa- 
tion, for the control, rather amelioration of behavioural symptoms among 
the children have been tried by a number of investigators. Hanshumaker 
(1980) stated that music is effective in raising the level of intellectual 
development of the mentally retarded children. He, further holds the view 
that arts education positively influence social development and personal 
adjustment and such programmes are particularly effective with mental 
retardates. Therefore, carefully planned experiences in the arts result in 


unique and positive influences on critical aspects of both intellectual and 
social development. 


Slack (1970) working in Great Britain, on the slow learners in schools 
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found that music education helped in the normalization of their pent-up 
emotions and developed their abilities to the full. 


Kitz (1970) working with mentally retarded children under the music 
education programme, observed that many cases showed a sense of accomp- 
lishment, recognition and achievement in a world where few such opportuni- 
ties exist for them. He also observed that music, if carefully selected, can 
offer these children an immediate sense of gratification and accomp- 
lishment, to generate enthusiasm, instill confidence and has opened pleasu- 
rable activities and helped to elevate morale. 


Wingert (1972) compared ten mentally retarded children who were 
involved in music programme of 40 minutes duration, twice a week for 18 
weeks, with ten similar students who did not receive music instruction. 
The experimental groups showed significant improvement in the music 
knowledge, communication and social behavour. 


Studies conducted on the effect of music on young and grown-up 
students have revealed that they show less emotional conflict and appear 
to be more comfortable in their relation with their parents than otherwise. 
In some cases, improvement in quality and quantity of the response in solv- 
ing the situational problems by the educable mentally retardates has been 
observed. Tendaecy of the students to remain absent in the classroom has 
also been found to be curbed with the help of music lessons. 


Thus it can be concluded that there is possibility of improvement 
_in the behaviour and adjustment of mentally handicapped school going 
children with the help of music education. 


Effect of folk music has also been studied by some workers, with the 
aim of improving the social status and adjustment of mentally handicapped 
children in the school. Teodor Bratu (1970), a Romanian music composer, 
drew the attention of educationists and others, to the use of local folklore 
as a part of music instruction, stressing that national identity in music 
for children was important educationally. It developed the feelings of grati- 
tude and devotion for their country. 


Kaufman (1979) observed that participation in the traditional folk 
songs increased the acquisition of native language among the children and 
because of simplicity, folk songs are suitable for young children. Further, 
participation in folk songs counteracted the deleterious effect of passivity 
in the participant. 


{n order to study the effect of music education through listening and 
participation, on school adjustment of mentally handicapped children in 
Himachal Pradesh, a research project was carried out in Simla. Folk 
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songs which are the simplest form of Indian music and are easy to 
sing and learn were used as tool of music education for the mentally handi- 
capped children covered under the project. It is considered that folk music 
is an integral part of the social and cultural life of the society. Folk songs 
are the indicators of the social, religious, economic, historical, cultural 
and potitical activities of the areas from which they had originated. As such 
the listeners and participants become highly involved in it and may start 
to dance with the tune because it affects the feelings, emotions and 
behaviour of the listener. 


Students under the experiment were provided with different popular 
folk songs of Himachal Pradesh and were encouraged to sing and partici- 
pate in group singing. The project was carried out for one year. It was 
observed that the students receiving music education in the form of popular 
folk songs showed significantly better adjustment in the classroom environ- 
ment, with their classmates and school environments than the untreated 
group of students. These students also exhibited better adjustment in their 
self-adjustment characteristics than the other group. It was also felt that 
mentally handicapped children showed active participation in group sing- 
ing and in learning the songs by heart. 
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